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ARTICLE INFO ABSTRACT

Article history: Critical thinking is important in education. Prews studies have found that critical
Received 3 March 2016 thinking students are influenced by the teaches&ching pattern. Therefore, Islamic
Accepted 2 May 2016 education teachers (IETs) should apply criticatkirig in their teaching. However, the
published 26 May 2016 concept of critical thinking today is developed astthracterized by the West. Thus,

IET should explore further about the concept ofical thinking to increase their
understanding because this understanding will gthden in their classroom teaching

Keywords: approach. The main purpose of this qualitative ystwdas to explore IET's
concept of critical thinking, Islamic understanding about the concept of critical thigkin Islamic education. The main
education Secondary school teacher. findings of this study show that the concept oficai thinking according to IET is
Idamic education. comprised of three categories, namely; criticapasitions, critical thinking skills and

the values which guide their thinking.

INTRODUCTION

Critical thinking is important in Islamic educatiq(IE). This is because; the thought process teache
students to develop their faith as a Muslim. Thisught process includes the application of Islapninciples,
researching and making appropriate consideratioanwfacing a critical moment in their daily livesafdr
Badwi, 1989; Suhailah Hussien, 2007; Sidek, 2008 rani Hashinet al., 2014). The importance of this is
seen in line with the transformation of the natioeducation that emphasizes higher order thinkikigss
(HOTSs); in which, one of the element is criticalntking (Ministry of Education, 2014; Mohd Zaidi, 240;
Rajendran, 2013). But, the reality is, studentsrarereally internalizing within them the values|&f in their
daily lives (Mahmood Zuhdi, 2003; Roshani Hashirdp2; Sarimahet al., 2011; Zaharah, 2005). Previous
research shows that secondary school studentigatrithinking is influenced by the quality and stybf
teaching (Rathst al., 1986; Points, 2003; Sabri, 2008; Marin & Halpe2fi11; Phillips, 2013; Rosnast al.,
2014). Thus, critical thinking needs to be appliedhe teaching of IE to build or develop the cleéea of
Muslim students. To teach critical thinking, a teaic of Islamic education (IET) first needs to knawd
understand the concept or philosophy of criticdhking. Knowledge and understanding will guide the
implementation of effective teaching (Dunkin & Badl1974; al-Ghazali, 1988). Therefore, this stushuses on
the understanding of IETs on the concept of ciliticiking in the context of secondary school.

Statement Of Problem:
The concept of critical thinking which thrives tydis mostly being shaped by the West (Noor Hisham,
2014; Sidek, 2009; Mohd Nuri & Wan Suhaimi, 2008)estern epistemology of critical thinking is comstiag
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to the Islamic epistemology (Ashraf, 1988; Ibn Kkhal, 2009). Critical thinking according to Western
perspective solely connects the mind with the fumelatals of logic and rational based on the emgpirica
approach. Instead, Islam places revelation as degia the thought activities. Thus, the conceptritical
thinking in Islam is based on values and ethicsc@irse these differences affect the implementatiothe
concept of critical thinking in the classroom.

In addition, the study which focuses on criticedching by teachers shows that teachers' undeisgaof]
critical thinking concept influenced the pedagobmad teaching approaches. Teachers who do notstadd
the concept of teaching for thinking will lead &s$ effective teaching practice and vice versaz#\|£005;
Steffen, 2011; Suhailah Hussin & Lisa Edwar, 20Wiheeler, 2015). Therefore, this study is relevanbé
conducted; to explore the understanding of critibadking concept based on IETS’ views.

Critical Thinking And Its Relation To I lamic Education:

Critical thinking means to weigh and assess thaityuof the information, ideas or phenomena based
certain criteria (Beyer, 1995). This process isdugesolve problems, make decisions or to learn cencepts
(Sternberg, 1986) either in the form of belief ofien (Ennis, 1985). Based on the definition ofséascholars, it
is understood that critical thinking is a deep kivig before accepting any information or ideas Whéctions
and beliefs are based upon.

In Islam, the concept of critical thinking is bdsen the verses of the Qur'an which encourage<itingn
through the clarification of Ulul Albab features I{®ur'an, 3: 190-191), the prohibition to follow thiout
reasonable excuse (Al-Qur'an, 5: 104), prohibitmaccept news without checking its authenticity-Q\uir'an,
49: 6) and a directive to bring or produce soliddence as the nature of truthful person (Al-Qur'ai;64).

Prophet Muhammagds.2., the Messenger of Allah also plays a role to elate uncritical elements in the Pagan

Arabs society, for example blindly accepting anedspractices (al-Bukhari, No. 1043), making false
accusations (al-Bukhari, No. 18) and others (MoadZt, 2004). Thus, the role of IE is to fostericait thinking
based on Ulul Albab educational concept. These Ipeme portrayed to have the ability to 'read'wweds of
Allah in Scripture and nature (Al-Qur'an, 3: 1903)9checking the validity before believing any infation,
being able to distinguish between good and badh léee lesson from history and to embody the resefideep
thought into action either for their own benefitdar the society. In principle, the ability to tiki critically in I1E

is summarized in order to bear witness to the ttisttmail Abbas, 2012; Syed Muhammad Dawilah, 1992).

Study Objectives And | ssues:

Based on the discussion of the background of toelys the research aims to explore the IET's
understanding of the concept of critical thinkimglslamic Education (IET). The main question irstbtudy is
about the views of IETs about the concept of aittbinking in Islamic Education (IE).

Methodology:

This study used a qualitative approach in the fofncase study to gain deeper understanding alheut t
concept of critical thinking from IETS’ perspectszdn this study, the case refers to individual \gflo helped
generate the concept. Data was collected using-steuttured interviews on six IETs. Their namesehbeen
proposed by State Education Department. The sasglection is based on purposeful sampling technique
(Merriam, 2009). Participants were selected basedriberia identified in advance by the researdbeensure
the information collected is appropriate and adegjuamong the criteria for the selection of stugdytjzipants
is being in the service for more than five yeaispldying critical teaching in IE and easy to cospe. The
researcher obtained the permission to conduct tihdy sfrom the Ministry of Education, State Educatio
Department, school principals and IETs involvingtlis study. The interview process lasted 4 montlis;
meetings with the total minutes of 1210.

Data were analyzed using ATLAS.ti software versiom.9. The content analysis process involves
selecting, reducing and giving meaning to the datained (Patton, 2002). Constant comparison meithatso
used. This comparison was made towards the con¢epitical thinking based on participants at diéfet times
and also among participants in different locatitmglentify pattern similarities and differencesdata (Strauss
& Corbin, 1998).

Findings:

The results of data analysis provide importantrimiation on the concept of critical thinking in thew of
IETs studied. Overall, the teachers show critiddhking of three major categories; 1) critical tkiimg
dispositions, 2) critical thinking skills, and 3Alues which guide critical thinking.

1) Critical thinking dispositions:

Participants were of the view that critical disitioss is internal motivation and a prerequisite $tudents
to acquire critical thinking skills. If this dispitisn is not able to be applied, the student chedsagnore high
level questions either in education or even inrttieés. It is based on what is mentioned by Teaéhe
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| am experiencing right now, she's lazy to thittka thinking question, she just ignored it. Aitié. She is
lazy to think. When the question is a bit difficidhe did not want to think even just a bit. Steckéd herself
from thinking. She is lazy to think. There is ndrgdo trouble herself to think. It is a matteratfitude.

Lazy habits affect the habits of those who dowaht to analyse. Add Teacher B, "If she did not ttan
think, how can she analyse?" (GPI2 TB 1/4).

On the other hand, if students have critical thigkdispositions, they will have an open mind tiat
tolerant to different opinions and trying to undansl the argument from different angles. It is base what is
stated by
Teacher F:

Usually when people share their views, but otliidsnot accept ... he's a professional, he is motkind
that got angry, not responding back why he is atior not. This means, he is open-minded (GPI& TR1-
12).

Teacher C added:

What | know, critical is, if there is a problenegple will try to find a solution from various aegl Then,
they try to get answers from different perspectiaad then find out what the best answer is fronaadlilable
answers (GPI3 TB1/5).

In addition, having an open mind can also shatpenview of a thinker for his willingness to listém
different views for his consideration. Otherwisé,someone is reluctant to listen, the informatian kte
considered will be limited around his experience.vll not take into account the other alternateéutions.

IEt also stressed that a stance in ensuring adequateniation as a feature of a critical thinker. Student
who like to ask questions, read, listen carefulig ghen reflecting back the information is deemsd &ritical
student. So, in this case, students need to beettdd be good listeners and good observers. liti@adcritical
thinkers are also cautious people in making a stamaecision and considering opinions from variangles
on an issue. Said Teacher D:

It means that, critical person is,....he likes..Hmself likes to seek knowledge. But the one whmas
critical, he just live in his own adolescence... wgdidgets, doesn’t read books, doesn't like to dedtures.....
that is not critical (GPI14 TB1/ 6).

The relationship between critical thinking and coumication skills were also highlighted by IETsitcal
thinkers normally are confident of themselves. Tikislue the fact that they can justify the viewsytlshare.
Teacher F said:

Arguing professionally is not talking in a coffelkop; blaming other people or others, must havetbef.
Proof and having its rationale, there is a good lzaudl effect on things...he has confident and hasnaistent
stance (GPI6 TB1/ 1).

In addition, to present his arguments convincintgipguage skills are also required. These skittude on
how to process sentences, to use conjunctionsoacidrify the meaning of a concept with their owards.

A critical thinker is also characterized as a sea¥ truth. Therefore, a thinker must be readghange
their minds and actions when he finds strongerengd. In this case, curiosity is essential, soshatents are
encouraged to seek information to distinguish betweght and wrong. As Teacher A said:

It means that if we have made a decision, whagl# is right, what is wrong is wrong. It meansithve
have to defend our arguments...... except [changarguments for improvements or our ideas are for
improvement, is ok. (GPI1 TB2 / 27).

2) Critical thinking skills:

IETs were linking critical thinking with problenolving activities and decision making process. Tikis
because these activities involve thinking skillctsuas analysing, elaborating, evaluating evidemoake
inferences, interpreting and meta-cognitive. Acamydo IETs, the forms of thinking skills as debed are
needed in the teaching and learning IE to provixjfgegence in processing information to make judgtsien
These skills can be applied in the teaching ofriEhie areas of understanding the Qur’an, the Hathith,
jurisprudence, and akhlag. However, critical thittkis not suitable to be applied in the teachinga#i and
memorizing the Qur'an because it is more in neawta-learning, as stated by Teacher F:

However, not all [the areas], for example jawn][Jawi, we only give them the principles. The pijte
"aa aa" is open and close [techniques]. That isAalthat point we can't really see how the critia One more
thing, memorizing is also the same. That is alhed$, majority are. When it is related to life, matly it can
still be developed (GPI6 TB2 / 32).

The process of applying critical thinking skillashits own standards, namely the ability to makigijoents
with reference to the Qur'an, Sunnah and Maqasitialy. Said Teacher C, "It's just on the part atkers,
they only see if they know the evidence from Quesnd Sunnah (dalil naql), he makes sure the rational
evidence (dalil agl) does not contradict. At leaih the Magasid. Magasid syariah. "(GPI3 TB1 / 5)
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3) Guiding values of critical thinking:

IETs also commented on the values which need feelikby a critical thinker. The theme of theseuealis
divided into two; 1) the faith, and 2) the mann@dab). For the faith, IETs stated that individual icai values
depend on the ability to deduce a solution. Inehd, the conclusion is attributed to Allah. Thisame that
critical thinking is a tool to increase the faithAllah. As stated by Teacher A and Teacher C:

Along the period when he was facing hunger, didvbedered whether he would be able to feed from us.
No right? Who is it that made Ustazah to feed yali&h. Eventually he'll say 'Allah’. This meanstden he
answered Allah, when he mentioned Allah, it me&at it is already at the highest level. He did aoswer,
"Ustazah wants to give it to me because Ustazadslowe,” If that, it means he is still not there [glé critical
level] (GPI1 TB2 / 38).

We, as teachers, we guide them so that eventtialy will believe with total faith that Allah existlt is
that simple. That thing is sometimes being doctsimee we were children. Allah indeed exists. Bebmpe
might never have thought about the question,tisié that Allah exist? So, from there we will guitie students
so that they will really believe in their heartatillah exists. (GPI3 TB1 /7).

Other than that, believing the thinking boundamsvalso touched by all participants. Things whichld
not be explored with the ability to think criticgllincludes thinking about the Essence of Allate, guestion of
the prophetic and supernatural things like spisitss and virtues, as well as juristic rulings thave been fixed
such as obligation to perform obligatory prayersl anoral matters related tmahmudah and mazmumah
categories. However, matters involving restrictioincritical thinking can be considered from the rgoof
wisdom of thinking prohibition. For example, theegtion, "what is the wisdontigmah) of Allah forbids us to
think about what Allah looks like?" (GPI3 TB4 / 6)

Manner or aab values are concerned with impartiality in degisinaking. Justice can be seen through
conscientiousness in making allegations and thdraadjdity examination and the relevance of thelemce to
support the claim. In addition, IETs view that icad thinking in IE is only used for good purposest vice
versa. Thus, the activity of thinking should beedted towards the search for truth. Teacher F said:

Lawyers, who are not critical, can carry on dothgir job ... but that does not necessarily mearshe
responsible for the work he has done. Meaning o s®ybe in terms of the fact that they can beceditito
accept bribe, and they accept it. Because theytHest rationality. They want to win a case, adfibribe, they
can win the case. Yes, they will try to confuse jtiry or whatever or by any means. Because critxébr the
better (GP16 TB1 / 26).

In addition, other manners value derived fromdhta is to respect other speakers. IETs explaimsdthe
act of respect is seen when students listen tooghieions of their classmates until the end, doinstilt or
undermine their friends’ answers and trying to ustésd the perspectives of different views fromirtiosvn
views. Finally, the value of the love of knowledgessessed by critical thinkers in which these \slaee
highlighted with a willingness to seek knowledgeotigh reading, listening to lectures and askingstiops or
exchanging ideas.

IET’s critical thinking concept model is built ke on the findings obtained through interviews vtk
participants of the study. IETs explained thaticaitthinking is based on three main categorigsdiéposition
that involving open-minded, ensuring adequate médion, looking holistically, self-confidence andeking
the truth, (ii) skills involves analysing, elabargt, evaluating evidence, making inferences, inttipg and
meta-cognitive and (iii) values involving faith anghnners (aib). Figure 1.0 illustrates the Islamic Education
teachers’ concept model of Critical Thinking.

Disposition

5

Fig. 1.0: Model of Critical Thinking Concepts Islamic Educat Teachers.

Discussion:

These findings demonstrate that critical thinkimdE is consisted of three categories, namelyaigons,
skills and values. This shows that IETs being gddbossessed a blend of theoretical orientatiowdsst
philosophy (value orientation) and modern psychpl¢gkills and attitudes orientation) (Yildirim, 139 The
teachers didn't only focus on the dispositions akills to represent a critical thinker, but eveslines the
value of belief which guides their thinking. Undarsding this concept will influence the teachingmach to
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apply critical thinking in IE (Bailinet al., 1999). This finding coincides with the concepthund education in
Islam i.e. the potential of thinking needs to betmed and begins with faith in Allah. The combioat of
reason and faith will establish full faith in AllgAshraf, 1988; Mujamil Qamar, 2002; Muhammad Q&{®01).
So, IET’s emphasis on the value in the concepriti€al thinking created unification between théerof mind
and guidance of revelation (Mohd Farid, 2013). Huolbe this will produce Ulul Albab generation. (Qan, 3:
190-191).

Putting a limit on critical thinking is one of tipeculiarities of this study. This is a sign ottlfiein a person,
because conformity to the ability of the mind canmatch the knowledge of the Omniscient (Noor Hisha
2014). This is what distinguishes the context dfaal thinking in IE and other fields. Furthermol&Ts were
of the opinion that mind potential, attitude andueaneed to be developed to explore other knowletgbe
concept of critical thinking is successfully apgliand consistently nurtured, it will contributette building
and culturing of civilization (Ibn Khaldun 1967; Mammad Mumtaz Ali, 2012; Noor Hisham, 2014).

The implications of the conceptual critical thingi framework provides guidance to other IETs tddvet
understand the context of critical thinking in tiedd of IE at secondary schools level and shageftihm of
teaching approach in the classroom. In additioa, tdachers’ professional development party willabée to
develop training modules for teaching based on filsimework specifically to stimulate the effectiess of
teaching thinking in school.

Conclusion:

In conclusion, this study shows that IETs have p@hensive views about the concept of criticalking
in IE covering the aspects of dispositions, skdlisl values. Therefore, all these aspects can bgrated to
form an effective teaching of IE where studentsoloee aware the importance to be a better Muslimy Taa
think and reason better Islamically, able to comicate their idea with confidence, engage with athier
careful consideration, respect each other andlfirial produce a balanced and holistic Muslim getienaas
desired by the National Education Philosophy anitbBdphy of Islamic Education.

REFERENCES

al-Quran.

Alazzi, K.F., 2005. Teachers' perceptions of caitithinking: a study of Jordanian secondary sclsoaial
studies teachers. The Social Studies, 99(6): 2483-24

al-Bukhari, Muhammad bin Ismail,1999. Sahih al-BathRiyad & Damsyiq: Dar al-Salam.

al-Ghazali, 1988. Ihya Ulumiddin Jiwa Agama. Tésmail Yakub, TK.H. Edisi Malaysia. Kuala Lumpur:
Victory Ajensi.

Ashraf, S.A., 1988. A View of Education- An IslamRerspective. In Bernadette O’Keeffe (ed.) 1988.
Schools for Tomorrow: Building Walls or Building iBlges. Sussex: The Falmer Press.

Bailin, S., R. Case, J.R. Coombs, L.B. Daniels,9l%8ommon misconceptions of critical thinking. Jualr
of Curriculum Studies, 31(3): 269-283.

Beyer, B.K., 1995. Critical Thinking. Indiana: Abélta Kappa Educational Foundation.

Dunkin, M.J., B.J. Biddle, 1974. The Study of Teéagh USA: Holt, Rinehart and Winston, Inc.

Ennis, R.H., 1985. A logical basis for measurinigjaal thinking skills. Educational Leadership, 48-

Ibn Khaldun, Abd Ar-Rahman Muhammed, 1967. The Midigmah. Princeton, N. J: Princeton University
Press.

Ibn Khaldin, 2009. Mukadimah Ibn Khaldun. Kuala Lumpur: Devigahasa dan Pustaka.

Ismail Abas, 2012. Pendidikan Ulul Albab: PendekafdG Kampus Pendidikan Islam ke arah membina
guru Ulul Albab. Prosiding Seminar AntarabangsayBeran & Pendidikan Islam, 777-784.

Ministry of Education, 2014. Laporan Tahunan Pélambangunan Pendidikan Malaysia, Jun.

Mahmood Zuhdi Ab. Majid, 2003. Perkaedahan pengajgrendidikan Islam antara tradisi dan inovasi.
Kertas kerja Wacana Pendidikan Islam (Siri 3) Rg@t KebangsaanAnjuran Universiti Kebangsaan
Malaysia, 16 Oktober.

Marin, L.M., D.F. Halpern, 2011. Pedagogy for deyghg critical thinking in adolescents: Explicit
instruction produces greatest gains. Thinking Skid Creativity, 6: 1-13.

Merriam, S.B., 2009. Qualitative Research: A GuidéDesign and Implementation. San Francisco: John
Wiley & Sons.

Mohd Farid Mohd Shahran, 2013. Akidah dan Pemikisdam: Isu dan Cabaran. Kuala Lumpur: Institut
Terjemahan dan Buku Malaysia.

Mohd Fauzi Hamat, 2004. Beberapa Halangan Pembadayamikiran Kritis dalam Masyarakat menurut
Perspektif Al-Sunnah. Al-Bayan Journal of Al-Quiamd al-Hadith, 2: 133-160.

Mohd Nuri al-Amin Endut & Wan Suhaimi Wan AbdullaB009. Towards the conceptual definition of
Islamic critical thinking. The 7 World Conference on Muslim Education (World-COMB2). Anjuran Kolej



286 Nursafra Mohd Zhaffar et al, 2016

Australian Journal of Basic and Applied Sciences,d(11) Special 2016, Pages: 281-286

Universiti Islam Antarabangsa Selangor (KUIS) akdtan llmuan Malaysia (ILMUAN), Grand Blue Wave
Hotel, Shah Alam, Selangor, 22 Disember.

Mohd Zaidi Ismail, 2014. Islam & Higher-order Thing: An Overview. Kuala Lumpur: Penerbit IKIM.

Muhammad Mumtaz Ali, 2012. Islamic Critical ThinkinSelangor: Pearson Malaysia Sdn. Bhd.

Muhammad Qutb, 2001. Manhaj al-Tarbiyah al-IslaralyyJuzu’ awwal (Fi Nazdriyah). Kaherah: Darul
Shorouk.

Mujamil Qamar, M.A., 2002. Epistemologi Pendidikatam: Dari Metode Rasional hingga Metode Kritik.
Jakarta: Penerbit Erlangga.

Noor Hisham Md. Nawi, 2014. Sinergisme Pemikiralarts Kritis Kreatif. Kelantan: Penerbit Universiti
Malaysia Kelantan.

Patton, M.Q., 2002. Qualitative research and eviananethods 8 Edition. California: Sage Publications,
Inc.

Phillips, B.S., 2013. The Effects Of Role-Play OonCept Understanding And Critical Thinking Skill§ O
Middle School Students. Master Thesis of Sciencgcience Education. University: Montana State Unsiite.

Points, G.L., 2003. Critical thinking and intrinsiootivation in secondary science. Master Thesis of
Education, Watson School of Education, UniversitZarolina, Wilmington.

Rajendran, N.S., 2013. Teaching & Acquiring higleder Thinking Skills: Theory & Practice. Perak:
Penerbit Universiti Pendidikan Sultan Idris.

Raths, L.E., S. Wassermann, A. Jonas, A. RothsfélB86. Teaching for Thinking: theory, strategies &
activities for the classroom. New York: Teacherdl€ym, Columbia University.

Rosnhani Hashim, Suhailah Hussien & Juhasni Adilpedy 2014. The Hikmah (Wisdom) Program: A
Philosophical inquiry for the teaching of Islamidueation in Malaysia. In Sa’eda Buang & Phyllis @Hiian
Chew. Muslim Education in the 2Tentury. New York: Routledge.

Rosnani Hashim, 2009. Menghidupkan semula pedagégiri falsafah di kalangan pendidik dan pelajar
Islam. Jurnal Pendidikan Islam, 13(2): 13—-28.

Sabri Mohd Salleh, 2008. Pembelajaran Pemikiratiskdi Kalangan Pelajar Sekolah Menengah. Doctoral
Thesis. Faculty of Education National UniversityM#élaysia.

Sarimah Mokhtar, Mohd Kashfi Mohd Jailani, Ab. HaliTamuri, Kamarulzaman Abdul Ghani, 2011.
Kajian Persepsi Penghayatan Akhlak Islam dalam ¢ala Pelajar Sekolah Menengah di Selangor. Global
Journal Al-Thagafah, 1(1): 71-77.

Sidek Baba, 2009. Fikir dan Zikir. Kuala Lumpur:vi2zen Bahasa dan Pustaka.

Steffen, C., 2011. Perceptions of How TeachersdhexcTheir Teaching of Critical Thinking Skills and
How Students Perceive Their Learning of Criticaiiking Skills. Doctoral Research Study, MissouripBst
University.

Sternberg, R.J., 1986. Critical Thinking: Its N&tuMeasurement, and Improvement. National Institdite
Education. Retrieved from http://eric.ed.gov/PDHX?EZ2882.pdf. [on 25/1/2016].

Strauss, A., J. Corbin, 1998. Basics of QualitaiResearch : Techniques and Procedures for Deveglopin
Grounded Theory. Thousand Oaks: Sage Publicatien, |

Suhailah Hussien, Lisa Edwar, 2012. Creating dizdggin the Islamic studies classrooms: a comparativ
study of traditional pedagogy vs. critical pedagoigy8" World Conference on Muslim Education 2012, Shah
Alam, Selangor, 12-13 November.

Suhailah Hussien, 2007. Critical pedagogy, Islatiisaof knowledge and muslim education. Intellettua
Discourse, 15(1): 85-104.

Syed Muhammad Dawilah al-Edrus, 1992. Islamic Epistiogy: An Introduction to the Theory of
Knowledge in al-Qur’an. Pulau Pinang: UniversitiraMalaysia.

Wheeler, J.R., 2015. How General and Special EdugatConceptualizations of Critical Thinking
Influence Their Pedagogy for Students with Diséiksi in Secondary English Inclusive Classrooms.tBroof
Education in Teacher Leadership Dissertatigiennesaw State University.

Yildirim, A., 1993. Teachers’ Theoritical Orientati Towards Teaching Thinking. Paper presentedet th
Annual Meeting of the American Educational Resedsbociation. Atlanta,GA, April 12-16: 1-26.

Zaharah Hussin, 2005. Mendidik Generasi BerakhlaklidZl Fokus Peranan Guru Pendidikan Islam.
Masalah Pendidikan 2005. 79-94.

Zakir Badwi, 1989. Pendidikan Islam Tradisionaljdan dan Maksudnya. In Husain, S. S and Ashraf, S.
A. (ed.). Krisis dalam Pendidikan Islam. Kuala LumpDewan Bahasa dan Pustaka & Kementerian Perudidik
Malaysia.



